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INTRODUCTION
SinceWorldWarIIJapanhastransformeditselfft ・omadevastatednationtoaneconomicsuperpower.HowtheJapaneseaccomplishedsuchanoverwhelmingtransformationinsucharelativelyshorttimeisthesubjectofmuchdebatebothwithinandoutsideJapan.UnderstandingthereasonforJapan'seconomicsuccessisanespeciallyinterestingquestionwhenoneconsidersJapanwasanoccupiedcountrybytheAlliedPowersfollowingWorldWarIT.Certainly,thereislikelynosinglereasonforJapan'seconomicrecoveryandrapidgrowth.butthereislittledoubtthateducation,andhighereducationinparticular,hadalargeroletoplayinJapan'ssuccess.^Inmanywaysthepost-warreconstructionofJapanoffersaclassicalstudyineducationalreform,althoughimposedfromane
χternalsource.Inthisinvestiga-tionwesoughttounderstandtheeffectsofeducationalreformonJapan'ssocialandeconomicdevelopment.Inourinquiryweareparticularlyinterestedinthecontri-butionofhighereducationtoJapan'srapideconomicdevelopmentandthelessonsthereformofJapan'seducationalsystemmayhaveforotherdevelopingcountries.Ourpurposeininvestigatinghighereducation'seconomicroleinJapanis,therefore,notonlytounderstandJapan.butbyusingJapanasacasestudytoalsounderstandthelargerquestionoftherolehighereducationandeducationalreformcanplayinothernations'economicdevelopment
。Japanoffersaparticularlyrevealing.yetunusual,casestudybecauseofitsrapideconomicsuccessinthewakeoftheforcedrequirementbytheAlliedpowerstoreformitseducationalsystem.Fewcountrieseverhavetheneedoropportunityto
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completelyrethinkandreformtheireducationalsysteminthesamemannerasJapan
didafterWorldWarII.3And,itisforthisreason,thatJapanofferssuchan
interestingcasestudy ―similarinmanywaystoanexperimentaldesignwithabeforeandaftertreatment.0fcourse.Japanwasnotfreetodoasitwishedinitsreconstructionefforts.TheOccupationalForcesoftheAlliedPowerstookrespon-sibilitybothfortheredevelopmentandenforcementofthereconstructionofJapan'spolitical,economic,andeducationalinfrastructure.Inourstudywefocusontheroleofthe1946usEducationalMissiontoJapanhadinformulatingandimposingreformonJapan'seducationalsystem.TheusMissionwascomposedofagroupof27useducatorswhotookspecificresponsibil-ityforstudyingandthenrecommendingreformoftheeducationalsystemtotheSupremeCommanderofAlliedForces(SCAP),GeneralDouglasMcArthur.Evenwiththeextraordinarycircumstancesunderlyingthereasonsforeducationreform,Japan'sexperienceinreconstructingitseducationalsystem(withtheoversightofSCAPpersonnel)offersinsightsintotherolehighereducationplaysinanation'seconomicdevelopment.OurpremiseinthisstudyisthatthelessonslearnedfromthereformofJapan'seducationalsystemhaveparticularrelevancenotonlyfo
「developingcountries,butallcountrieschoosingtoimplementreformorbeingrequiredbyinternationalagenciestorestructuretheireducationalandsocialwelfaresystems.InthispaperwepresentthefindingsofourinvestigationintothelegacyoftheusMissiononJapan'scontemporarysystemofhighereducation.Ourapproachtothisinvestigation,bynecessity.isqualitative.becausewefocusonculturalissues.notmerelyquantifiableeconomicindicators.'*First,webeginourinquiryintothecaseofJapanesehighereducationbyconsideringthehistoricalcircumstancessurroundingthepurposeandfunctionofthe1946usEducationalMissiontoJapan,itsrecommendations,andsubsequentfollow-upMissionin1950.Followingthisintroductionweaddresstheculturalconte
χtanduniquecircumstancesofJapan'scontemporaryeducationalsystemanditsplaceintheglobaleconomy.InthisdiscussionofcontemporaryJapaneseeducationwepresentvariedperspectivesfromtheliteratureandfrominterviewsweconductedwithuniversityfacultyandhighereducationpolicymakersregardingthelegacyoftheusMission,thecurrentrolehighereducationplaysineconomicdevelopment.andthefutureroleofhighereducationinJapan'seconomicandsocialdevelopment.Weconcludeourstudybypresentingtheimplicationsandthecultural,social,andeconomiclessonstobe
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learnedfromane χternallyimposedreformofhighereducationanditsroleincontributingtoanation'ssocialandeconomicdevelopment.WeinterpretthesefindingsinrelationtothevalueJapan'sexperiencesholdfordevelopingcountriesinparticular.usMISSIONTOJAPAN
TheMission'sPurpose 。TsuchimochiobservesthatstudyingtheusMissionisnecessarytounderstandcontemporaryJapaneseeducation.^AlthoughtheusMissionhadanundeniablylargeinfluenceonJapaneseeducationfollowingWorldWarII,theimportanceoftheMissioninJapan'smodernhistoryofeducationisdebatable.Forexample,Nagahamaexplains:
”AlthoughstudyingtheusMissionprovidesinsighttotheJapanesehighereducationalsystem.JapaneseeducationtrulybeganreformduringtheMeijiEra[1868].TheusMissiondidhelpmodernizeJapaneseeducationafterWorldWarII,butitdidnottrulybeginthenewJapanesehighereducationalsystem."^Konamiagreesbynoting:
”ItismoreimportanttostudytheJapaneseeducationsystemintheEdoEraandMeijiErainordertounderstandthebasicstreamofJapanesemoderneducation.""Althoughthetwenty-seveneducatorswhocomposedtheusMissionwerepredominantlynotedusadministratorsinhighereducation,theywerenotexpertsinJapan.Theactualmissionitselfconsistedofoneweekofbriefingsuponarrival,oneweekconsultingwithSCAPandJapaneseofficials,lessthanoneweekobserv-ingtheeducationalsystemandthentakingafinalweektowritethereport.Thiswasanextraordinarilybriefperiodoftimetooffersuggestionsonhowtorestructureacountry'sentireeducationalsystem,especiallybyindividualswhohadnosignifi-cantexperienceinJapan.AsGeorgeSamsonobservedregardingtheMissionatthetime:
”AmericansseemedtothinkthatJapancanbesuppliedwithanewsystemofeducationasatailormightfurnishanewsuit."
≪TsuchimochialsoquotesHerbertPassinoftheCivilInformationandEducationSectionofSCAP:
”weopenedapandora'sbo
χ,andsincewediditthroughinadvertence,wewouldhavebeenwisertoleaveittotheJapanesetoopenitthemselves."RCertainly,itwaspresumptuoustoassumeaplantoreformanation'seduca-tionalsystemcouldbedevelopedinseveralweeks.Post-warsentimentagainsttheJapaneseandthehubrisofthemembersoftheusMissionmediatedagainstamorereasonableapproachtothedilemmaofrebuildingJapan'seducationalsystemand
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socialstructure.ThemembersoftheMissionwerewell-meaningeducators.how-
ever,andfullybelievedtheirrecommendationswereinthebestinterestsofthe
Japanese.ToquotefromtheIntroductionoftheMission'sreport: ”Wedonotcomeinthespiritofconquerors.butasexperiencededucatorswhobelievethatthereisanunmeasuredpotentialforfreedomandf
）rindividualandsocialgrowthineveryhumanbeing."'"Ofcourse,toevennotetheyarenot
“conquerors"issomewhatindicativeofthesuperiorperspectivethemembersoftheusMissiontooktowardtheJapanese.AsubsequentquotefromtheIntroductionindicatesfurthertheapproachtheMissionmemberstookintheirplanning:
”Wewould.therefore,notonlystopwrongteachingbutalso,asfaraspossible,equalizetheiropportu-nities
，providingteachersandschoolstoinformtheirmindswithouthardeningtheirhearts"(emphasisours
）."Asweshallpresentbelow,theunderlyingissuesfortheMissionandSCAPinrestructuringJapan'seducationalsystemweretoeradicatemilitarism,nationalism,andobedienceandreverencetotheEmperor.Inhisopeningstatementtothereport,GeneralMacArthurexplainedthatthereport
“isadocumentofidealshighinthedemocratictradition.Inorigin,theseidealsareuniversal.Likewiseuniversalaretheendsenvisagedbythemission."'^GiventhethousandsofyearsofJapanesehistorypriortothecreationofanydemocraticnation,MacArthur'sstatementonwhatisindeed
“universal"waspoorlyconceivedanddisplayedalackofunderstandingaboutthelongculturalhistoryofJapan.EvenwiththeinherenttensionssurroundingtheOccupationalForces,themembersoftheMissionweresympathetictotheplightoftheJapanesepeople:
”Onthewhole.wehavehadrevealedtousthevariegatedpictureofapeoplebewilderedbytheturnofevents.butearnestintheirstrivingtouseanemergingfreedomtoforgetheinstrumentsofademocraticsociety.
”^^WithinthedemocraticintentionsoftheusMission,the
“principalpurpose"was
“tohelpJapantobecomereadjustedtothecommunityofnations.""InamannernotdissimilartoGouldner'sdualitybetweenlocalsandcosmopolitans,15thelanguageofthereportconveyedthebeliefthatthecosmopolitaneducatorsfromtheusknewwhatwasbestfortheJapanesepeople
－presumablynotbecausetheywereconquerors,buteducationale
χperts.ToquoteagainfromtheReport:
ThereorientationofJapaneseeducationinvolvesnotonlythenegativeaspectofacomplete
eliminationofmilitaristic,ultra-nationalistic,andotherobjectionablefeaturesofinstruc-
tion,butacarefulappraisalofthoseaspectsoftheculturethatwillenrichthenewprogram.
Forexample.insuchsubjectsashistory.ethics,geography. ［iterature,artandmusic,
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HowtheMissionwastodeterminewhatwas “objectionable"andonwhatbasiselementsofJapaneseculturewheretobe
“retained"inthecurriculumwasnotspecified.TheMission'sproposalsdidattempttobalance,however,thedirectivesofSCAPpersonnelandGeneralMacArthurwithwhattheMissionmembersbelievedwaseffectiveeducationalpractice.TheMissionmembersexplainedfur-therthattheyrecognized:
theoriginalnegativedirectives,suchasthoseeradicatingmilitarismandnationalistic
Shintoismfromtheschools,butit ［theMission ］hasconcentratedchieflyuponpositiveproposals.InsodoingithassoughttoaidtheJapanesetosetforthemselvestheconditionsforreestablishingasoundeducationalsystemwithintheirculture.''
TheMission'sOutcomes
TheprimarytaskoftheMissionwaspresumablyonlytostudypotentialreform
withtheactualrecommendationstobemadebytheJapaneseEducationCommittee,
formedbySCAPandcomposedofJapaneseeducatorsandintellectuals.Accord-
ingtothePotsdamDeclaration,postwarreformwastobebasedonJapanese
initiativefocusedonthe “revivalandstrengtheningofdemocratictendenciesamongtheJapanesepeople."'^Thehistoricalrecordissomewhatcontested.however,astowhichCommitteebearsresponsibilityfortheultimatechangesintheJapaneseeducationalsystem.Forexample,f)rmerPrimeMinister,TanakaKakueiisquotedascomplainingthat
“postwareducationreform,particularlythe6-3 －3-4system,wasforcedonusbyAmerica."Af(:)rmerMinistryofficial,now/auniversityprofessornotesevenfurtherthat
“TheeducationalsystemsetupbytheusMissionafterWorldWarIIwasunsatisfactoryaccordingtoworldstandards.ApartfromtheusMission'sresponsibility.thoseinchargeofJapan'seducationalsystemhavemanagedthesystemfromapoliticalpointofview
グi9AmainelementoftheusMission'sconsiderationsforreform,however,includedanattempttodepoliticizeschoolingthroughtheprincipleofdecentralizationandlocalcontrolofschools,revisingthecurriculum.institutinglanguagereform,strengtheningteachereduca-tion
，raisingteacherssalaries,emphasizingadultlearning.andimprovingthequalityofhighereducation.Konamiobserves,theMission'soutcomewasnotnecessarilyasuccessfulone.particularlyintheculturalarea:
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Thereisasaying.Whenonewalkswiththeteacher,walk6feetbehindinordernottostep
ontheshadowoftheteacher.ThismeanstheJapanesetraditionalwayofthinkingthat
teachersareverysophisticatedandhonoredbytheJapanesepeople.TheusMissionmay
havemisunderstoodsuchspecialstatusofprofessorsinJapan.2 °
PerhapsthegreatestculturalmisunderstandingbytheusMissioninitsreform
effortswasintheareasofcurriculumandlanguagereform.TheMissiondeter-
minedtheJapanesewrittenlanguage.whichusedtheChinese （Kanji ）characters,wasinefficientandpreventedtheappropriateeducationoftheJapanesepeople
・AlthoughthemembersoftheMissionappearedawareoftheculturalimperialisminherentinproposingsuchareformtheyproceededwiththeirsuggestionsnonethe-less:
”Wecomenowtoamatterwhichbothmodestyandeasewouldcounselustoavoid,ifoursenseofresponsibilitytothechildrenofJapanpermitted.Languageissointimateanorganisminapeople'slifethatitishazardoustoapproachfromwithout
グ2iTheMissionatleastrealizeditwasactinginapresumptuousculturalmanner.butnoted,however:
”Fromadeepsenseofduty,andfromitalone.werecommendadrasticreformoftheJapanesewrittenlanguage."^^Fromwhose
“duty"theywereactingisneverdiscussedfurther,but,presumably,asexperteducatorsandcosmopolitans,themembersoftheMissionfeltcompelledtocallforacompleterestructuringoftheJapanesewrittenlanguage.TheusMissionproposedseveralalternativesforrevisingthewrittenlanguage,butfavored
“thecompleteabandonmentofbothKanjiandKanaandtheadoptionofsomeformofRomaji.
”23Essentially,theMission,composedofuseducatorswhodidnotspeakJapanese,werecallingfo
「anendtotheuseoftheChinesecharacters
（Kanji ）thathadservedasthefoundationforbothChineseandJapaneselanguages,art.andculture.AtleasttheMissionmembersdidhaveenoughinteg-ritytonote:
”ThatcertainestheticandothervaluesresidingintheKanjicanneverbefullyconveyedbyaphoneticsystemisreadilygranted."^^TheusMission'sattempttoreviseJapaneselanguagefitswellthetheoryofmodernizationthatproposesdevelopingcountriesallmustbe
“modern,"asdefinedbythedeveloped.corecountries.^^Modernizationtheorycontinuestoguidemuchinternationalpolicydecision-making,whichassumesallcountriesmustfollowthemandatesoftheseglobalagencies.Withmodernizationtheory.wefind
“cosmopol-itan"agencies,countries.andexpertsdictatingwhatisbestfor
“local"regionsandcountries.especiallythoseinthedevelopingworld.Similarly,theusMissionproposedseveralculturallysensitivechangesinreformingthecurriculumfor
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Japaneseschools.Again,fromtheMission'scosmopolitanandmodernistperspec-
tiveofthelocalculture.thattheydidnotunderstandwell.themembersofthe
Missionproposed:
TheceremonialuseofImperialRescriptsandthepracticeofobeisancebeforetheImperial
Portraits,haveinthepastbeenpowerfulinstrumentsfortheregimentationofstudent
thoughtandfeeling ；theyhaveservedthepurposesofmilitantnationalism.Theyshouldbediscontinued.TheceremonyconnectedwiththeuseofsuchinstrumentalitiesweconsiderundesirableinthedevelopmentofpersonalityandincompatiblewithpublicinstructioninademocraticJapan.^R
AmajorproblemforSCAPandtheusMissioninattemptingtorestructure
Japanesesocietywastheirlackofhistoricalunderstandingoftheunderlying
Japanesecustoms.WhereastheusMissionandSCAPassumededucationcould
serveasaleverageforsocialchangeinJapan,theygreatlymisunderstoodthe
strengthofthisculture.Again けherewasanimplicitassumptionamongtheusexpertsthatifJapanbecamemodern,similartotheus,thesocialdifficultiestheusMissionmembersfound
“wrong"wouldberesolved.TheusMissionfailedtounderstandthattheproblemstheyidentifiedwerenoteducationalissues.butlargersocialandculturalones.Konamirespondstothecriticismsthattheeducationalsystemfosteredobediencebyexplaining:
”ThisisnotbecauseoftheeducationsystembuttheJapaneseculturalhistoryitself.
…Japanesepeoplehavebeenobedientinprevioustimestotheirlord.
”!^Konamiexplainsfurther:
Themostimportantproblemsmayexistnotintheeducationalsystembutinthesociety
itse!f.TheJapanesesocietylikestoacceptnotheroesbutnormalpersonsbecauseofits
conservativenature.But,theworldleadersarealwaysheroesplayingonthebrilliantstage.
SuchJapanesewilltendtobeexpelledfromtheJapanesesocietyandhavedifficultybeing
accepted.ThenitisagreatproblemforJapanhowtochangethenationalmindtoaccept
apersonwhocanbeaworldleaderwithintheJapanesesociety.^*
The2ndMission:1950
AttheterminationoftheironemonthinJapan,themembersofthefirstus
MissionsubmittedtheirreporttoGeneralMacArthurwho,withhisstaff,the
JapaneseEducationCommittee,theMinistryofEducation,andothergovernmental
bodies,setabouttoreformtheeducationalsystemofJapan.0nAugust27,1950
fivemembersoftheoriginal1946MissionreturnedtoJapantoconductaone-month
follow-upstudyofthesuccessandproblemsintheeducationalreformeffort.Not
surprisingly,the2ndusMissionwasquitecomplimentaryofthe1stMission's
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success: “TheeducationalprogramoutlinedbytheUnitedStatesEducationMissiontoJapanin1946isworkingoutsuccessfully
….Theschoolprogramisbeingcarefullyevaluatedandchangedinwayswhichwillhelpdevelopademocraticeducationalprogram."^RThefivemembersofthe2ndMissionwerequiteoptimis-iticandencouragedfurtherinvestmentinitseducationalprograms
：“Therealwealthofanynationisdeterminedbythelevelofeducationofallitspeople.Moneyspentforpubliceducationisthebestinvestmentthatcanbemadebyanyfreenation.''^"IntheirassessmentoftheprogressinreformingtheJapaneseschoolsystem,themembersofthe2"
（リMissionnoted,inparticular,difficultiesintheadequacyofschoolbuildings,theshortageinschoolfacilitiesandteachers:
“Manythingsremaintobedonethatwillinsuretherealsubstanceofademocraticeducationalprogram.TherewillneverbeatimewhenthepeopleandeducatorsofJapancansitdownandsaythatthetaskisfinished.
”^1ThelackofadequateschoolfacilitiesandteacherswasnotsurprisinggivenJapan'sneglectedanddamagedinfrastructureafterthewar.Themembersofthe2ndMissionnoted:
“Asaretheteacherssoaretheschools.Asaretheschoolssowillbethenation.
”32Forthisreason,thefocusofmuchofthe2ndMission'sconcernswasontheshortageofteachers,theirpreparation,andtheroleofhighereducationinpreparingthesefutureteachers:
“Awell-qualifiedindividualineveryclassroomandadministrativepositioninJapanmustbethegoal.
”33The2ndMissionwasconcerned.however,overthecapabilityofJapan'suniversitiestoadequatelyeducatetheteachersneededforthedevelopmentofasuccessfuleducationalsystem.Theauthorsnoted:
“ThegreatnationaluniversitiesofJapanhavenotyetfullyrecog-nizedtheirresponsibilitiesinthefieldofteachereducation.^"Themembersofthe2
「IdMissionfurtherfoundthatteachertrainingprogramstendedto “over-specialize"andasaresulttheyencouragedabroader,moregeneralpreparationforteachersthanwascurrentlybeingprovidedbyuniversitiesatthetime.Themembersconcluded,however,that
“Japanhastheopportunitytodeveloponeoftheoutstand-lngprogramsofteachereducationfordemocraticpurposestobefoundinanycountryintheworld."^^Thepostwargrowthinhighereducationwasquiterapidwith18nationaluniversitiesin1946expandingto71publicuniversitiesbythetimeofthe2ndMissionreportin1950.Withthisrapidgrowth.the2ndMissiondetermineditspurposewastoanswerthefollowingfourquestionsitposedconcerningJapanese
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highereducation:
1.HowmuchhighereducationdoesJapanneed?
2パWhatkin[d]ofhighereducationshouldJapanhave?3.HowmayhighereducationinJapanbemostefficientlyorganizedanddirected?4.CanJapanaffordthehighereducationsheneeds?
153
Inresponsetoeachofthefourmainquestionsposedinthe2ndMission'sreport
theauthorsprimarilyaskedfurtherquestions.The2ndMissionauthorsresponded
tohowmuchhighereducationJapanneededbynoting: “NocountryrequiresmoreandbettereducationofadvancedcharacterthandoesJapan.Nocountryhasabetteropportunitytodemonstratedramaticallythepowerofagreathighereduca-tionalsystemtomeetgreatnationalandworldneeds."^^TheReport'sauthorsrespondedsomewhatambiguouslytotheremainingquestionstheyposedbyanswer-ing:
“Todeterminetheexactnumberwillbeaminorproblem,relativelyeasytosolve,ifthequalityandcontentofhighereducationcanbesatisfactorilydevel-oped.
”3^TheproblemofdeterminingthescopeanddepthofhighereducationforJapanwouldseemtobeanythingbuta
“minor"problem.aswediscussbelowinouranalysisofthecontemporaryissuesforhighereducationinJapan
。Inasimilarlyambiguousresponse.theauthorsofthe2ndMissionReportrespondedtotheirquestiononthetypeofhighereducationJapanshouldhavebyexplaining:
“IfJapanistolivetheprosperousanddemocraticlifetowhichtheindustryandintelligenceofherpeopleentitleher,shemustgivearichandvariedhighereducationtoherablestyoungpeople."^^Theauthorsaskedfurtherhowmanyengineers.artists,physicians.nurses,socialworkers,businessandpoliticalleadersJapanneedsandifJapanhas
“enoughteachersproperlyeducatedtoplaytheirgreatroleinasocietythatwoulddreamofgreatness
クR
InsuringDemocracyandaMoralEducation 。Theauthorsofthe2ndMissionreportposedfurtherquestionsabouttheorganizationandefficiencyofhighereducationandtheneedtosupportastrongsystem.AlthoughthemajorityoftheReportwascomposedofgrandrhetoricalstatementsoverthevalueofeducationforJapantobecomeapeacefulnation,theunderlyingconcernwasclearlye
χpressedbythefollowingstatement: “OneofthegreatestweaponsagainstcommunismintheFarEastisanenlightenedelectorateinJapan."*oCertainly
けhe2ndMissionauthorshadgreatrespectandcompassionfor
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theJapanesepeople,butreformingtheeducationalsystemandhighereducationin
particular,wasasmuchtopreventthespreadofcommunismasitwastohelpthe
Japanesepeoplereconstructtheircountry.
Aswenotedabove,languagereformwasoneofthemostculturally-ladenissues
ofeducationalreform.The2ndMissionf(:)undthatonly “someprogress"hadbeenmadeaccomplishingtherecommendationofthe1946Mission'sReport.Theauthorsofthe2ndMissione
χplain:“Sincethewar,then,anefforthasbeenmadetoimprovethenationallanguage.Kanjihasbeenrestricted,theoreticallyatleast,Kanausagehasbeencorrelated,andtheuseandinstructioninRomajihavebeenincreased.""^Thereis,ofcourse,alonghistoryofconqueringnationsimposingtheirlanguageuponthevanquished.JapanitselfhasanuncomfortablehistoryinOkinawaandotherPacificIslandcountriesitoccupiedofrequiringtheuseoftheJapaneselanguageandrestrictingtheuseofthenativelanguages.Unfortunately,theAlliedOccupationalForcesinJapanpracticeditsownformofculturalimperial-ismbycontinuingtorecommendtheextinctionoftheChineseandJapanesecharacters.The2ndMissionReportevenwentsofarassuggesting:
“Alllanguagereformmustconsiderasitsbasicproblemtheweaknessofthespokenlanguage.""^Obviously,topassjudgementonthe
“weakness"oftheJapaneselanguagebeliestheroleoftheusMissiontobeoperatinginthebestinterestsoftheJapanesepeople
。Afinalareaofconsiderableinterestinthe2ndMission'sReportwasthefocusbytheauthorson
“moralandspiritualeducation."Theauthorsnoted: “Wehavehearditsaid,manytimessincecomingtoJapan,thattheneweducationinthenewJapanhasfailedtogivetothenationthatmoralandspiritualstaminawhichisessentialtoitsall-arounddevelopment.""^0fcourse,fromwhomtheauthorsoftheReport
“hearditsaid"isnotclear.Themembersofboththe1946and1950MissionsarealsounclearandsomewhatingenuousintheirlackofdifferentiationbetweentheChristiananddemocraticmoralstheypossessandtheShintoandBuddhistmoralsoftheJapanese.Theauthorsexplain:
“Moraleducationmustbeemphasizedthroughouttheentirecurriculumand,moreover,itcannotbeseparatedfromthetrainingyouthreceivesathomeandfromreligiousandsocialagencies."'*''Implicitly,these
“morals"aretobeWesternones 。Althoughnofurtherreportswereissued.theeffectoftheusMissionhasbeenlong-lasting,ifnotcontroversialincontemporaryJapan.AsTsuchimochinotes,
“NotallaspectsofeducationinJapanaretheresultoftheeducationreformsoftheOccupationalperiod
‥.,"’however,thepresentsystem “stillretainsmanyaspectsof
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theoriginalUSreforms.andcanbedescribedasaresultofacombinationof
educationreformundertheOccupationandJapaneseeducators'owneffortsand
initiativesincooperation."^^Tsuchimochialsoobservesthateventhoughthe
reformeffortsleadtomanypositiveresults,muchofthepresentcrisisinJapanese
educationcanbetraceddirectlytotheinterventionoftheusMission.The
ultimateeffectoftheusMissionis,however,acontestedissueamongtheJapanese
asisthecomplicityoftheJapanesegovernmentintheimplementationofthereform
efforts.Asnotedabove.aformerPrimeMinisterbelievesthereformeffortswere
“forced"uponJapanbytheus.whereasotherJapaneseofficialsbelievethe
JapaneseEducationCommitteewillingparticipatedanddirectedthereformefforts.
WhatthenarethecontemporaryperspectivesonthelegacyoftheusMissionand
theeffectsofeducationalreform.eithersuggestedorimposedbytheOccupational
Forces?ThisisanimportantquestionnotonlyforJapanbutalsoforother
countriesengagedineducationalreformefforts,particularlydevelopingcountries
undergoingeducationalandsocialreformeffortsimposedbyinternationalagencies
orcentralizedauthorities.Theultimatelessontobelearnedfromourinvestiga-
tion,therefore,is:Whataretheeffectsofexternallyorinternallyimposedefforts
thatareinsensitiveorinappropriateforthepreservationofthelocalcultureona
nation'seconomicandsocialdevelopment?Ofcourse,culturallyinappropriate
reformeffortsmaynotbedictatedonlyfromoutsidenationalborders,butmaybe
imposedbycentralizedauthoritiesonregionsorstateswithinthesamenation.
TounderstandfurtherthelegacyoftheusMissiononJapan,weturnnextto
adiscussionofeducationincontemporaryJapan.Weareparticularlyinterestedin
understandinghowcultureinfluencesthecurrentdevelopmentofhighereducation
inJapanesesocietyandinwhatlikelydirectiontheseculturalinfluencesmaytake
institutions,theirstudents,andresearch."R
THECONTEMPORARYCONTEXTOFHIGHEREDUCATION
AlthoughourfocushereisontheeffecttheusMissionhashadoncontempo-
raryhighereducationinJapan,wearecognizant,aswell,thathighereducationdoes
notexistinisolationfromotherlevelsofeducationorfromthelargerpolitical
contextofmodernJapanandtheglobaleconomy.Inthisregard.weconsiderthe
effecttherelationshipbetweentheinternalJapanesecultureandthecultureofthe
externalglobalmarkethasonJapaneseinstitutionsofhighereducation.Mindful
ofthecurrentroleJapanesehighereducationplaysasasortingandselection
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process,"^weareparticularlyinterestedinunderstandinghowwellthepresent
systemofhighereducationpreparesstudentsfortheeconomicandsocialneedsof
Japanintheevolvingglobaleconomy.''^
Whatexactlyisneededfortheglobaleconomyis,ofcourse,adebatable
question.Rifkin,forexample,suggeststheconceptofworkitselfwillchange
dramaticallyinthecomingdecades."AccordingtoRifkincontemporaryconcep-
tionsoflaborandproductionwillnolongerbeviableinthefuture.Henotesthat
“Alternativestoformalworkwillhavetobedevisedtoengagetheenergiesand
talentsoffuturegenerations."Rifkinobserves,however,thatpoliticianshavebeen
“slowtograsptheextentofthetransitiontakingplaceintheglobaleconomy."^"
Similarly,thecontemporarydebatesoverJapaneseeducationtendtobemore
backwardlookingwithalackofrecognitionandactionregardingthefutureneeds
anddirectionsofhighereducation.Abasicquestioninourinvestigation.there-
fore,iswhatculturalandsocialeffectsareresponsiblef(:>rthecurrentdysfunctions
inJapanesehighereducation.HowmuchofthecurrentplightofJapanesehigher
educationisduetotheenduringlegacyoftheusMission?And,howmuchisdue
tothe “slowgrasp"ofcontemporaryJapaneseleaderstounderstandtheramifica-tionsofitscurrentsystemofhighereducation?ConcernoverJapan'seducationalsystemisatopicofconsiderabledebateamongstudents,parents,scholars.intellectuals,andnationalleaders.Foremostamongtheconcernsexpressedistheconflictovertheeducationalrolevs.thesortingfunctionofJapanesehighereducation.The
“testinghell"thatJapanesestudentsenduretogainadmissiontohighereducationisnotedworldwide.Onceadmittedtoahighereducationinstitution.however,theactualeducationstudentsreceiveisoftenofmarginalvalueandrarelythereasonforattendanceinthefirstplace.ThequalityofhighereducationthatJapanesestudentsworksohardtoaccessremainsoneofthekeyeducationalproblemsyetresolved.Reischauer,observedthatbecauseofthelowqualityofeducationstudentsreceiveinJapaneseuniversities.highereducationinJapan
“probablyfillslessofaroleinsocietythanthepressuresoverentranceexaminationswouldsuggest."^'Waystomediatetheeffectsoftestinghellareconstantlybeingassessed,butonlymodestgainshavebeenmade.AsNagahamaexplains:
“ExaminationhellitselfisacompetitivephenomenoninJapan.Thissystemdoesnotadequatelyallowstudentstopresentthebestoftheirabilities.Italsodoesnotallowuniversitiestochoosetherightstudents.Thesystemshouldthereforebereformedtoallowthe
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selectionofgoodstudents."^^Similarly,Konaminotes
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ThebiggestprobleminJapan,thee χtremelydifficultentrancee χamination,wascausednotonlybytheeducationsystembutalsobythewayofthethinkingofJapanesepeoplethatevenabad-brainsoncanbeaneliteifhecanonceenterafamousuniversity.Thisisahotterissuetochangesuchasocialsituationthantochangetheeducationsystem.^^
Theproblemsoftestinghellarenotassociatedonlywithstudentsandtheir
learning,however.BecauseofthefocusonselectioninJapaneseuniversitiesand
thesingle-mindeddevotionofstudentstobecomea “salaryman,"universitieshaveadecliningroleinrelationshiptoresearchconductedbybusinessandgovernment.Forexample.Mombusho,theMinistryofEducation,foundthatofthe18,000plusresearchinstitutesinJapan,onlyabout2,000areaffiliatedwithuniversities.^'*AlthoughJapan'seconomicdevelopmenthasbeenaremarkableone.theburstofthe
“bubbleeconomy"inthelate1980sandearly1990splungedthecountryintowhatmanyobserversarecallingapermanentrecession.WhereaseducationwasoftenheraldedasthechiefcontributortoJapan'srapiddevelopment,criticsnowpointtothedysfunctionalnatureofitseducationalsystem.andhighereducationinparticular.Fukunagabelievesthe
“collapseofeducation.forexample.servesaseloquentproofthatsocietyhasrunaground.
”^^FukanagaexplainsfurtherthatbecauseJapanwasarelativelypoornationfollowingWorldWarIIeducationwasdesignedtoproduce
“goodkigyosenshi ，orcorporatesoldiersforJapan,Inc. ”5≪WhereastheeducationalsystemwasfunctionalduringJapan'srapideconomicdevelopmentoverthepast40years,thesystemisnolongerasviableintoday'sglobaleconomy.Knowledgehasattainedanewvalueintheglobaleconomy
―certificationandselectionarenolongersufficienttosustainaneconomy.AsThurownotes:
“Todayknowledgeandskillsnowstandaloneastheonlysourceofcomparativeadvantage."^''ForJapan,inparticular,Thurowe
χplainsthatasagloballeader,it
“needstobuildadomesticallypulledeconomyratherthananexport-pushedeconomyifitistoresumegrowing.Ithassimplybecometoobigtorelyonexport-ledgrowth."^
≪AsJapanmustreformitse χport-focusedeconomyifitistoflourishintheglobalmarket,itmustalsoadaptandreformitsinternaleducationalsystemton:
）sterthedevelopmentofits “knowledgeworkers".=^TheJapaneseeducationalsystemisnotfocusedonthedevelopmentofindivid-ualswhocancontributetothehigherlevelsoftechnologyneededforthefuture.Rifkin,forexample,believesthat
“anearworkerlessworldisfastapproachingand
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mayarrivewellbeforesocietyhassufficienttimetoeitherdebateitsbroadimplica-
tionsorprepareforitsfullimpact."^"Similarly,HoriocharacterizesJapanese
schoolsasmerelyservingtheneedsoftheStateina “one-dimensionalglorificationofacademiccompetence."^'Theultimatevalueofsuchcompetencedoesnotappeartobefunctionalforthecomingneedsintheglobaleconomy.Thurowputsit
“bluntly: ”“intheeconomyofthefuturethosewiththirdworldskillswillearnthirdworldwages,eveniftheyliveinthefirstworld
グ^2BecauseJapan'scontem-porarysystemofhighereducationdoesnotmatchitsplaceasafirstworldeconomicpower,reforminghighereducationwouldappeartobeacriticalnecessity.TheJapanCouncilonEducationreports.however.thatinspiteofpreviouspositiveoutcomesofreformbytheusMissionafterWorldWarII:
“ithasunfortunatelyalsocreatedthepresentcrisisineducation
：fieryzealforentranceexamcompeti-tion
；schoolbullying ；children'srefusaltogotoschool ；violence,andjuveniledelinquency."^^AsNagahamae
χplains,aswell: “TheJapaneseEducationalsystemlacksrelevancetoeverydaysociety.ThisweaknessinJapanesehighereducationshouldbecorrectedbyincorporationofmodernsocietyandculturalresearch."^"WhatthenisthelegacyoftheusMissionandwhatinfluencehasithadonthe
“collapse"oftheeducationalsystemthatFukunagasees?Althoughboththe1946and1950usMissionstoJapanfc:)cusedimplicitlyontheneedforJapantobecomemoderntheMissionsdidnotattendwelltotheunderlyingculturaldifferencesbetweenJapanandtheUnitedStates.Whereastheusculturecanbecharacterizedas
“utilitarian"individualistic,^^Japan'sculturerepresentsacoUectivisticculturethatemphasizesthewelfareofthegroup.^^Inacollectivisticcultureindividualidentityisshunnedinfavorofgroupcohesivenessandassociationwhileanindivid-ualisticculturecelebratesandpromotesseparateidentityandpersonalgoals.Theprocessesofformalandinformaleducation,therefc:)re,willdiffergreatlybetweenacollectivist-orientedcultureandanindividualisticculturethatfostersdemocracyandindependentidentity.AlthoughtheusMissioneitherdidnotunderstandculturaldifTerenceswellorchosetoignorethem,themembersatleastwerewisetofocustheireffortsontheeducationsystem,asopposedtoattemptingareformofthelargerJapaneseculture.EvenwithitsobviouslackofculturalunderstandingtheusMissiondidhavesomebeneficialeffectsontheeducationalsystem.AsKonamiexplains:
“TheusMissionReportobjectivelytriedtounderstandJapaneseculturalcharacteristics.
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However,theyalsointroducedtheideasoffreedomofeducationandequality
amongpeople.whichwaswellreceivedbytheJapanesepeople. ”^^EventhoughanationorregionmayfavoracoUectivisticorindividualisticculture.therearedegreesoffreedombetweentheendsofthiscontinuum.Forexample.contempo-raryJapanisaninterestingmixofatraditionalcollectivisticculturefoundedonBuddhistandShintoteachingexistingwithinahighlycompetitivecapitalistecon-omy.Althoughindividualsengageinfiercecompetitiontogainadmittancetothebestuniversities,studentswhoattractundueattentionareostracizedbytheirpeers.SuchintegrationofEasternandWesterninfluenceshasbeenamajorpartofJapaneseculturesincetheMeijirestoration.ContemporaryeducationinJapanhasbeeninfluencednotonlybytheusMissionbutbyearlierborrowingfromGermanyandChina.Nagahamaobserves:
TheJapaneseeducationalsystememulatedtheGermaneducationalsystembeforeWorld
WarII.AfterthewartheAmericansystemandGermansystemsweresuperimposedinthe
mannerof'tsugiki.'TsugikiistheJapaneseconceptofconnectingtwotreestogetherin
ordertomakeonetreewiththebestqualitiesofeachindividualtree.However,thistsugiki
neglectedthesouloftheJapaneseeducationalsystem.Inthefuture,theJapaneseeduca-
tionalsystemshouldchangetoestablishasystemwithasoul.whichiscrucialtointerna-
tionaldevelopment.^*
IMPLICATIONSFORDEVELOPINGCOUNTRIES
ThisisnotjustastudyofJapan.Ourbasicquestionhereishowhigher
educationcontributestoeconomicdevelopment ―Japanisthecase.Theiraplica-tionsofourstudyextendbeyondtheboundariesofJapanandcallforsimilarcomparativeanalysesoftherolehighereducationplayswithinanation'seconomicdevelopment.WeofferourfindingsherenotonlyasawaytounderstandJapan'ssystemofhighereducationbutasamodeltogainaclearerunderstandingoftheeffectsofeducationalreformontheplaceofhighereducationinanation'ssocialandeconomicdevelopment.Ourpremise,ofcourse,isthattogainthisunderstand-ingwemustidentifyhowanation'sculturalandhistoricalcircumstancesareaffectedbyhighereducation.Aswepresentinthepaper,thelegacyoftheusMissiontoJapanisoneofthekeystounderstandJapan'suniquecircumstances.Thelessonsfromthisunique,albeitcoerced,opportunitytoreconstructaneduca-tionalsystemofferinsightsintohowotherhighereducationsystemsmayberefor-medandrestructuredtocontributetoanation'seconomicandsocialdevelopment.
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Thebalancebetweenhighereducationforeconomicreformandeducationforsocial
developmentisadelicateonethatcautionsotherdevelopingcountriestolearnthe
lessonsfromJapan'ssuccessandtheseriousproblemsthathaveemergedinthe
contemporaryhighereducationsystem.
Educationalreformisaboutpowerandculturallyimposedcontroloverknowl-
edgeandaccesstothelabormarket.TheusMission'srolein1946wasnot
dissimilartointernationalagenciestodaythatrequiretheimplementationof “struc-turaladjustmentpolicies"toreceivetheloansrequested.Internationalagencies.suchastheWorldBankandtheInternationalMonetaryFunddemandeconomic,social,andeducationalrestructuringforthosedevelopingcountriesthathavelostorareindangeroflosingtheeconomicwar.TherearecertainlyparallelsherebetweentheroleoftheusMissioninpost-warJapanandcontemporaryformsofculturalimperialismbyworldorganizations.Unfortunately,wheninternationalagenciesignorecultureintheirstructuraladjustmentpoliciesitisatthesocialandeconomicperilofthedevelopingcountryandtheeconomicviabilityoftheagency'sloans.
Inconclusion,wefindidentifyingtheusMission'slegacyonJapaneseeduca-
tionisbestexplainedbytheconceptoftsugiki －thejoiningoftwotrees.Morethanonetreewasresponsible,however,forthecreationofthecontemporaryJapanesesystem.Asnoted,priortoWorldWarIIJapanborrowedheavilyfromtheGermaneducationalsystem.ThisGermanlegacyisstillveryevidentbothintheorganizationalstructureofschoolsandthestyleofschooluniformsmostelementarychildrenstillweartoschooleveryday.ThecapsandjacketsJapanesechildrenweartodayareinthestyleofpre-WorldWarIIGermanschooluniforms.ThisabilityoftheJapanesepeopletomeldseveralculturesintothetreeofcontem-poraryJapaneseeducationisagreaterlegacythananyonetreeintheprocessoftsugiki.Konaminotesthat
“JapanintroducedthesystemofhighereducationfromtheUnitedKingdomduringtheMeijiEra,exceptgraduateprograms.Therefore,theusMission'simpactwasnotasstronginelementaryeducationasitwasingraduateeducation."^^WhereastheusMissioninfluencedgraduateeducationspecifically,thiseffectwasmediatedbythesingle-mindedeffortsofstudentsandtheirhighereducationinstitutionstosecurejobsinthenation'smajorcorporations.Japan'shighereducationsystemisresoundinglycriticizedforitsnarrownessandoverrelianceon
“testinghell"foradmission.' ■°Nagahamarespondstothiscriti-
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cismbyexplaining:
Whi!ethiscriticismismostlycorrect,itwasthewishofsocietytoprepareworkersfor
enteringcompaniesaftergraduation.Unfortunately,withitsnewideasofindividualism,
theJapanesehighereducationsystemcouldnotprovidetheeducationtosociety'ssatisfac-
tion.Thereisastrugglebetweentheideasofindividualismandgroup-orientationinthe
Japanesehighereducationsystem.Whicheverhasamorefundamentallystablefoundation
atthetimewillcommandmorerespectandthushavemoreinfluenceoverthesystem/'
BecausetheusMissionwasnotabletoestablisha “stablefoundation"ofrefc:)rmitbearsresponsibilityforitserrorinfailingtoattempttounderstandtheJapaneseandthehighesteeminwhichitholdseducationandteachers.NottoincludethevoicesoftheJapanesepeopleintheirreportisindicativeoftheMission'slackofawarenessonhoweducationalandsocialreformcouldultimatelybeaccomplished.Aspostcolonialreasoningrecognizesthevoicesoftheunimpower-ed/2theusMissionwouldhavebenefitedbylisteningfurthertothosewhosesystemitwasattemptingtoreform.PowercircumventedreasoningintheusMission'seffortstoreformeducationinamannerculturallyappropriate.sociallyacceptable,andeconomicallyfeasibleinthepost
・warreconstructionofJapan.Asothercross-culturalresearchconductedbyKempnerhasshown,recognitionoftheculturalmandatesofanationareforemostinunderstandingwhattypesofeducationalreformareappropriateandfeasible^^Initially,theawarenessofunderlyingculturalconceptionsofindividualismandcollectivismarecriticalinf(:)rmulatingeducationalreft:)rm.AlthoughthemembersoftheusMissionexhibit-edgreatcompassiontowardtheJapanesepeople,theywereeitherinsensitiveorunawareofhowtheunderlyingculturaltraditionsmediatedtheireducationalandsocialreformefforts.AsKempnerandhisco-authorsfoundintheirstudyofeducationalreforminAfrica:
“Successfulimportsarethosethatf(:)llowlocalproclivitiesandimproveonthem,ratherthanreplacethemGoingagainsttheculturalgrainistoorisky
グ^^Modernizationtheory,asimplicitlyemployedbytheusMission,isinsensitivetotheculturalcircumstancesofcountriesundergoingeconomicandsocialdevelop-ment.Thetwobasicassumptionsofmodernizationtheoryarethateverycountrywishestobe
“modern,"asdefinedbytheWesterncorecountries.andthatbeingmodernisinthebestinterestsofeverycountryanditspeople.WhereastheusMissiondidbelieveitwasoperatingintheinterestsoftheJapanesepeople.thedecisionsmade,suchasrestructuringtheJapanesewrittenlanguage,indicatealack
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ofunderstandingordisregardf(:)rtheenduringstrengthoftheindigenousculture.
Notonlydoessuchculturalimperialismruncountertojusthumanpractices,itis
anineffectiveandinefficientproceduretoinducesocialengineering.Theimposi-
tionofaforeign,cosmopolitanculturewillberesisted,misinterpreted,andthen
adaptedbytheindigenousculturetofittheuniquecircumstancesofthelocal
context.Foremostinthecoerciveimplementationof “structuraladjustment"policiesandotherformsofculturalimperialismisthedisregardforthesoulofthelocalculture.Forexternallyimposededucational.economicorsocialreformtobesuccessfulatsugikimustbeaccomplishedinaculturallyappropriatemanner.AsProfessorNagahamaexplains,educationalchangeshould
“establishasystemwithasoul"whichhebelievesis
“crucialforinternationaldevelopment."Theimplica-tionsforinternationalagenciesareobviousfromthelegacyoftheusMission
・Anychangeandstructuraladjustmentpoliciesmustbeaccomplishedwithagreaterunderstandingandawarenessoftheculturalcontext.Furthermore,humandignityshouldbepreservedbyprotectingthesoulofthesystembeingchanged.
REFERENCES
IFundingforthisstudyhasbeensupportedbytheYamadaFoundation,Tokyo.
2Reischauer,EdwinO.(1988 ）TheJapaneseToday:ChangeandContinuity.Tokyo:Ttittle.3Reischauer.4SeeKempner,KenandMakino,Misao(1993
）CulturaトPerspectivesonJapaneseHigherEducation.ComparativeEducation29,!85-199.5Tsuchimochi,Gary
（1993）EducationReforminPostwarJapan:The1946U.S.EducationMission.Tokyo:UniversityofTokyoPress.p.
χV.6HajimeNagahama,formerMonbushoOfficial,personalinterviewSeptember1999.7HirohideKonami,Professor,ToyoUniversity,Tokyo,personalinterviewSeptember1999.8Tsuchimochi,p.
χV.9Ibid.10ReportoftheUnitedStatesEducationMissiontoJapan.
（March30,1946 ）SubmittedtotheSupremeCommanderfortheAlliedPowers,Tokyo,Japan.Washington,DC:usGov-ernraentPrintingOffice.,p.3.11Ibid.12Report,p.iii.13Report
・，p.2.14Report,p.55.15Gouldner,A.W.(1958
）"CosmopolitansandLocals:TowardanAnalysisofLatentSocialRoles."AdministrativeScienceQuarterly2,#4,March:444-480.16Report,p.9.
MAKINO&KEMPNER:TheLessonsofHigherEducationReform:TheCaseofJapan 163
17Ibid.,p.57.
18Tsuchimochi,pp.6-7.
19NahahamaInterview
20KonamiInterview.
21Report,p.20.
22Ibid.
23Ibid.,p.21.
24Ibid.,p.22.
25SeeKempner,K ，Mollis,M.,andTierney,W."Introduction,"InKempneretal.(eds. ）ASHEReaderonComparativeEducation.NewYork:Simon&Schuster,1998.26Report,p
，25.21KonamiInterview.28Ibid.29ReportoftheSecondUnitedStatesEducationalMissiontoJapan.
（22September1950 ）.SubmittedtotheSupremeCommanderfortheAlliedPowers,Tokyo,Japan.Washington,DC:usPrintingOffice.,p.l.30Ibid.31Ibid.,p.4.32Ibid.33Ibid.,p.5.34Ibid.35Ibid.,p.8.36Ibid.37Ibid.,p.9.38Ibid.39Ibid.40Ibid.p.12.41Ibid.p.13.42Ibid.43Ibid.,p.14.44Ibid.45Tsuchiraochi,p.214
・46Kitamura
，Kazuyuki(1991 ）"TheFutureofJapaneseHigherEducation,In.E.Beauchamp
（Ed.)WindowsonJapaneseEducation.NewYork:GreenwoodPress,307-319.47See:Amano,Ikuo
（1986 ）"EducationalCrisisinJapan,"InW.K.Cummingsetal. （Eds ）EducationalPoliciesinCrisis:JapaneseandAmericanPerspectives.NewYork:Praeger
；andNagai,Michio （1971 ）HigherEducationinJapan:Itstake-o 汀andcrash.J.Dusenbury
（trans.）Tokyo:UniversityofTokyo.48See,fore
χample.Evans,Robert,Jr.(1991 ）"TheContributionofEducationtoJapan'sEconomicGrowth,"In.E.Beauchamp(Ed.
）WindowsonJapaneseEducation.NewYork:GreenwoodPress,209-228.49Rifkin,J.
（1995)TheEndofWork:TheDeclineoftheGlobalLaborForceandtheDawnofthePost-MarketEra.NewYork:Putnam.,p.216.50Ibid.,p.230
・
164 JournalofRegionalDevelopmenlStudies(2000)
51Reischauer,p.195.
52NagahamaInterview.
53KonamiInterview.
54Monbusho(MinistryofEducation,Science,andCulture),WagaKuninoBunkyoShisaku
[WhitePaperonJapan'sEducationalPolicies].Tokyo:Monbusho,1990.pp602-605.
55Fukunaga,Hiroshi(1992)Japanatadeadend,TokyoBusinessToday,60(9),p ‥5.56Ibid.57Thurow,Lester.(1996)TheFutureofCapitalism:HowToday'sEconomicForcesShapeTomorrow'sWorld,NewYork:Penguin,p.68
・58Ibid.,p.204.59Gramsci60Rifkin,p.106.61Horio,Teruhisa(1988).ThoughtandIdeologyinModernJapan:SateAuthorityandintellectualfreedom.Tokyo:UniversityofTokyoPress,editedandtranslatedbyStevenPlatzer,p.3.62Thurow,P.75.63JapanCouncilonEducationReformReportcitedinTsuchimochi,p.215.64NagahamaInterview.65Bellah,R.N
・,R.Madsen,R.,W.M.Sullivan,A.Swidlelr,andS.M.Tipton.(1985).HabitsoftheHeart:IndividualismandCommitmentinAmericanLife.NewYork:HarperandRow.66Hui,C.andTriandis,H.(1986)-'Individualism-Collectivism:AStudyofCross-CulturalResearchers."JournalofCross-CulturalPsychology17(2):225-248.67KonamiInterview.68NagahamaInterview.69KonamiInterview.70Reischaueramongothers71NagahamaInterview.72Spivak73Kempner,K
・,DeMouraCastro,C ・，andBas,D.(1993).Apprenticeship-thePerilousJourneyfromGermanytoTogo.InternationalReviewofEducation.39:373-390.74Ibid.,p.389.
